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Introductory statement.--In the American public school, school
plant and equipment, teacher-personnel, finance, curriculum, organiza
tional levels of schools, enrollment, and socio-economic factors influ
encing the enrollment have presented a problem of major concern to all
of the American people* There has always been the problem of develop
ing these important factors in public education. Each of these factors
plays an important part in the overall development of the American public
school. They work together for the maximum good, and if there is a lag
in any one, then the others will be proportionately affected. The
American people have steadily striven for the best development of each
of these factors.
Rationale.—Living together requires leadership. There are those
among us as teachers who must prove ourselves to be leaders capable of
guiding, instructing, and showing others in ways of doing as well as
teachers. Since teachers represent a major force in the determination
of the social order and are builders of future citizens, they are, con
sequently, the ultimate agents of education. Teachers provide the environ
ments for shaping character, and giving insight through their own practical
educational philosophies, professional training, methods, techniques, and
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experiences. Teachers, in a large measure, determine the effectiveness
of any educational program. The extent to which schools realize, through
the teachers, their potentialities for motivating the wholesome growth
and social development of children and youth, depends largely upon the
interests, training, background, and competency of the instructional
personnel in the schools.
It is believed that the Summertown Elementary School and its com
munity are typical of the many small town school situations in Georgia;
therefore, a thorough investigation of the Summertown School, its rise
and development may well serve as a model for interpreting the develop
ment of educational programs for Negroes in Georgia in the recent decades.
Statement of the problem.—The problem involved in this study was
to trace the trend of public education in Summertown Elementary School,
Emanuel County, Summertown, Georgia during the period of 195^-1968. The
following are the specific aspects of public education which are examined
in this study: teacher personnel, expenditures, and curriculum offerings.
Scope and limitation of the study.—This study has been concerned
with the period between 1954-1968. This period was selected because it
is marked by the largest number of significant events in the development
of the Negro public school system of Summertown, Georgia. This study is
limited by the fragmentary nature of the materials used as the main
sources of data. Unfortunately, until more recent years the pertinent
records and reports of the development and course of the Negro public
school system in Summertown, Georgia has not been kept continuously from
year to year; therefore, there are gaps in the records and reports of
the development of the Negro public school system of Summertown, Georgia.
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The writer believes, however, in the main, that the findings reported
in this research are authentic and reflect the prevailing conditions and
status of Negro education for the period studied.
Purpose of the study*—The major purpose of this study has been to
give a comprehensive and interpretative account of the development of
educational opportunities for Negroes at the Summertown Elementary School,
Suiwnertown, Georgia during the period of 195^-1968. The more specific
purposes of this study have been to find answers to the following ques
tions:
1. What was the historical setting of Negro education in
Summertown, Georgia?
2. What was the development of the Negro public schools in
Summertown, Georgia in terms of organizational levels for
the period of 195*t-1968?
3. What was the development of plants and facilities for
Negroes in the public school system of Summertown, Georgia,
during 195^-1968?
k. What was the trend in the status of the educational personnel
in the Negro school of Summertown, Georgia, during 195*»-
1968?
5. What was the trend of curricular offerings in the Negro
school, Summertown, Georgia, during 1954-1968?
6. What were the socio-economic factors that influenced the
development of the Negro public schools of Summertown,
Georgia, during 195^-1968?
7. Who were the pioneers and what were their contributions to
the Negro public school of Summertown, Georgia?
8. What was the development of the pattern of financial support
of the Negro public school of Summertown, Georgia during
195^-1968?
9. What are the implications of the data for educational policy
and practice in the public schools of Summertown, Georgia
in the future?
Definition of terms.—The significant terms which have been used in
this study are defined according to Good* in the statements to follows
1. The term "Superintendent of schools," as used in this
study refers to a chief executive and advisory officer
charged with the direction of schools in a local school
administrative unit as a district, town, or township, or
in a county or state.
2. The term "teacher,11 as used in this study, refers to a per
son employed in an official capacity for the purpose of giving
instruction to pupils or students in an educational institu
tion whether public or private. Such a person may be dis
tinguished as regular, part-time or special, or substitute
teacher.
3. The term "pupil," as used in this study refers to one attend
ing a kindergarten or school of elementary or secondary
level and studying under the relatively close supervision
and tutelage of a teacher.
k» The term "teaching" as used in this study refers to any one
of a number of plans or positions in a school or school system
that requires the services of a full time teacher.
5. The term "school," as used in this study refers to a building
or unit of buildings together with the pupil-personnel,
teaching and staff personnel and equipment, facilities engaged
in educational procedures.
6. The term "curriculum," as used in this study refers to a
systematic group of courses or sequence of subjects required
for graduation or certification in a major field of study,
or a body of prescribed educative experiences under school
supervision designed to provide an individual wi th the best
possible training and qualify him for a trade or profession.
7. The term "school term," as used in this study refers to
(minimum) the shorter period each year during which public
schools of a state or other administrative unit may remain
in session under the provision of the law.
8. The term "school system," as used in this study refers to an
aggregate of educational institutions organized under the
Carter V. Good, A Dictionary of Education (New York: McGraw-
Hill Publishing Company, 19*»5), p. 5*
constitution and laws of the state, administered under the
general supervision of the State Department of Education,
deriving their financial support, at least, in part from the
state, and usually referred to as public schools to dis
tinguish them from private institutions of learning.
9. The term "school district," as used in this study refers to
the territory that is under the supervision of a given school
board regardless of the number of school buildings and the
territory in which children may attend a given school building
or center.
10. The term "school enrollment," as used in this study, refers to
enrolled at any time during the period for which total enroll
ment is being reported.
11. The term "school census," as used in this study refers to an
enumeration and collection of data, as prescribed by law in
most cases, conducted to determine the number of children of
a certain age (school age) resident in a given district, and
to secure information such as birth date, name of parents,
and occupation of parents*
12. The term "capital outlay," as used in this study refers to any
expenditure that results in the acquisition of, or fixed assets
usually in terms of land and building costs.
13. The term "transportation," as used in this study refers to
the movement of school children from home to school and return
by means of a conveyance of whatever sort, usually a bus.
If*. The term "illiterate," as used in this study refers to a
person who is ten years old or more and who can neither read
nor write.
Locale of the study.—Summertown, Emanuel County, Georgia which is
located in Southeast Georgia, is a small rural town with a population of
5,000 with approximately 50 per cent Negro inhabitants.
The chief industries of Summertown are agricultural products, live
stock, poultry, and pine trees and pinetree products. The citizens of
Summertown depend on the nearby city of Swainsboro for service from the
banks, theatres, and other shopping facilities. There are factories in
and around Swainsboro, that provide opportunities for employment for its
people.
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The socio-economic status of the Negroes in Summertown and the
surrounding area, from observation, travel and questioning, appears to
be typical of the rural counties of Georgia; and typical of the small
town situation to be found throughout the state.
The school population of the Summertown Elementary School is drawn
from the town of Summertown and the surrounding rural areas, with the
latter being within the range of 15 to 25 miles of Summertown, conse
quently, the majority of the pupils are transported by bus to school.
There are 350 pupils; 210 boys and \k0 girls enrolled in the Summer-
town Elementary school. There is a staff of seventeen well trained
teachers; all of whom hold the bachelor's degree, with four of them pur
suing the master's degree.
Method of research.—A combination of the Descriptive-Survey, and
historical methods of research were used in gathering, presentation, and
interpretation of the data necessary to conduct this research.
Description of subjects.--The subjects involved in this study were
the following: the total educational personnel, including the school
board members, and citizens directly and indirectly concerned with the
public schools of Summertown, Georgia, 1954-1968.
Description of instruments.--Instruments used in this study were
the following: (a) school records, (b) annual reports, (c) Superinten
dent's annual reports submitted to the State Board of Education, (d)
records and minutes of the Parent Teachers Association.
Procedure.—Purinq 195^-1968 this study was conducted in Summer-
town, Georgia, where the records of the school were available, and at
Swainsboro, Georgia, where the office of the County School Superintendent
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is located, and the reports and records were placed at the disposal of
the writer.
The data necessary to the development of this study were gathered,
organized, analyzed, interpreted and presented in the final thesis copy.
The details of the procedure in handling the data were as follows:
1. The related literature pertinent to this study was
reviewed, summarized, and presented in the thesis.
2. The subjects were properly approached and instructed
as to the scope and purposes of the research to be
attempted.
3. The superintendent, supervisor, and teachers were requested
to, and did, cooperate with the study.
k* The official records of the Superintendent of Schools were
reviewed, analyzed and the necessary data abstracted for
inclusion in the thesis copy.
5. Interviews were conducted with key individuals in order
to supplement and document the data of the records.
6. School records were examined and the pertinent data
abstracted therefrom.
7. The data were grouped and organized within the following
categories:
a. Historical setting of education for Negroes in
Summertown, Georgia.
b. Pioneers and their contributions to Negro public
education in Summertown, Georgia.
c. School.
(1) Plant and facilities
(2) Organizational levels
(3) Number of teachers
(k) Status of teaching personnel
(5) Curricular offerings
(6) Enrollment
(7) Factors influencing the enrollment
d. Financial support of the school.
8
8. The above data were tabulated and organized into proper tables,
each of which was analyzed and interpreted.
9* Summary, conclusions and recommendations were evolved in the
light of the interpreted data.
Sources of data.—The data gathered in this study were collected
from the following sources:
1. Records in the State Department of Education, Atlanta,
Georgia.
2. Records in the County School Superintendent's Office,
Swainsboro, Georgia.
3. Records in the files of the school, Summertown Elementary
School.
k. Interviews with key individuals.
5. Newspaper releases, et cetera.
6. Summertown Elementary School Parent-Teacher Association
records.
Related literature.—Significant excerpts and/or abstractions from
the literature related to the problem of this study are presented in the
immediate paragraphs below.
In a description of the early period of school development, Reeder
states:
Many centuries before the school as we know it today, was
established, the people underwent the process of education. The
most powerful urge and ambition of man have always been the desire
to rear children who could make their way in the world. Man saw
early the need for education of his children, and took steps to
provide this education. The seed of the school was planted by
the earliest man.
Education was first carried on in the home, but the coming
of the industrial revolution and the rapid development of the
industrial revolution and the rapid development of science, life
grew more complete, and the need for education also mounted. The
social heritage soon became too large, and society soon grew too
complex for parents to provide the proper quality and quantity
of education for their children. Parents gradually came to see
that they did not have the time nor the specialized knowledge to
organize and present the necessary experiences for their children.
When these problems and handicaps were recognized by their parents,
schools were established, and teachers were employed to provide
some of the training which formerly had been given by parents.1
Reeder further discusses school plant or buildings in these words:
The "little red schoolhouse" of yesterday, with their small
sites, and meager and simple equipment are greatly different
from today's palatial school buildings with their commodious
sites and modern equipment.
The most modern school buildings are neither little nor
red.
In the early days a knowledge of carpentry was believed to
qualify a person to plan to construct a school building, but the
educator, various types of engineers, an artist, a hygienist,
and an economist.
Although, the developments in school housing have probably
not been as rapid as the developments in many other phases of
life, phases of the school plant. In the main, though with a
slight tendency to lag, the development of the school plant has
paralleled the development of the curriculum, of the teaching
procedures and other phases of the work of the school. As the
purpose and procedures of the school have changed, the plant
has had to be modified to meet the requirements created by these
newer methods in the school. The person in charge makes the
activity largely what it is. If he is well qualified for his
task, he will overcome all obstacles, and make the activity
function to the fullest. If he is not well qualified, the
activity will not realize its potentialities, although, all
other conditions for such realization may be favored.2
In comment on the crucial role of the teacher in the school situa
tion, Reeder has this to say:
In school affairs, the teacher primarily determines whether
the school will be efficient or inefficient, although they can
never be neglected in an educational program, such facilities
as buildings, equipment, and supplies are of secondary impor
tance compared with teachers. Granted that hovels were safe and
sanitary, it would be better for children to attend school in
them than to be under the tutelage of inferior teachers.
'ward G. Reeder, A First Course in Education (New York: The Mac-
mi 11 an Company, 1°47), pp. 2^-25.
2Ibid.
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James Garfieid once defined an ideal school as "Mark
Hopkins at one end of a log and a student at the other end."
In this indispensibility of an excellent teacher, of which
Mark Hopkins was a splendid example. He probably did not
believe that a log — any kind of a log would suffice as the
altar for instruction. He did believe, though, that school
personnel was much more important than school material.'
In the same comments Reeder points out the importance of school
attendance in the worker and efficiency of the education program:
The people's estimate of the need for or the worth of
any product or service is determined by the extent to which
they use that product or service; hence, the people's estimate
of the need for or worth of education may be measured by the
amount of school enrollment.
Equality in educational opportunity is described by Bent and
Kroenberg thusly:
The increased belief that education, more than any other
factor tends to make people equal in opportunity. People
have believed that through the proper kind and amount of
education, the individual may best realize his potentialities
for himself and for society.'
The impact or significance of pupil enrollment on the curriculum
of the school is pointed out by Bert and Kroenberg in these words:
After 1880 when the legal status of the high school as a
free public institution became established, the enrollment
started increasing. As the enrollment increased, the curricu
lum was changing to meet the needs, interests, and abilities
of the heterogeneous population. This need a reciprocal
influence, for enriched and broadened curriculum was not only
a result of increased enrollment, but also a cause of attract
ing still more pupils and further increasing the confidence of
the general public.^
2Ibid.
^Rudyard K. Bent and Harry H. Kroenberg, Principles of Secondary
Education (New York: McGraw-Hill Company, 1955), pp. 2^-25.
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In emphasizing the Importance of enrollment In the school's program,
Bent and Kroenberg have Identified and described the factors which have
Influenced the Increase In school enrollment thusly:
1. A Drift Toward Urban Life—In rural areas schools were not
accessible to many who wished to attend while they had
been established in urban cities. As the population increased
at the expense of the rural, an influx of public schools was
a result.
2. Improved Methods of Transportation—Schools could not be
accessible nor was consolidation possible until roads were
built, and methods of transportation improved.
3. Increased Leisure—The machine age brought shorter working
hours, and increased leisure for educational pursuits.
k. Child Labor Laws—Naturally followed a machine age, and
increased leisure. Combined with a growing faith in
education, these factors led to the enactment of compul
sory school laws and the extension of the upper age limit
of others. Early compulsory school laws did not extend
beyond the learning age of the elementary school; but in
1948 the maximum compulsory age attendance was 18 in seven
states, 17 in two states, 16 in thirty-six states, 15 in
two states, and \k in one state.
Since the average age for the ninth grade is about 14 years
all states save one extend the elementary school attendance
beyond that for high school entrance, and nine states to the
ages at which the average pupil graduates from high school.
However, these attendance laws do not hold all pupils in
school to these ages, for many states specify either attain
ment of a certain age or completion of the eighth grade
before one may leave school or work permits will be given
after the eighth grade is completed.
5. Desire for Increased Culture—A desire to increase the cul
tural level of the nation and a belief that this attainment
depends upon attendance at school has caused many to turn to
the secondary school purely for cultural purposesJ
When salaries of professional groups are compared the teachers are
at the bottom of the list. The public either has not been able financially
'ibid.
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to.pay teachers a salary compatible with their required training and
service, or it has not been convinced that they are worthy of a greater
monetary reward.
Shortly after the depression of 1930, teachers' salaries began to
decline and continued to do so until 193*** Since then, salaries have
had a gradual increase and a rapid one during the Second World War.
However, they are still far short of what they should be.
In the early 1940's the problem of the "emergency-teacher" was
succinctly reported, thusly by the Research Division of the National
Education Association:
In 1939-1940, there were relatively few classroom teachers
who did not hold "regular" certificates for teaching in their
respective states. While state standards of preparation required
of emergency-teachers vary widely, as they do also for those
holding standard certificates, the total number of emergency
teachers within a single state and for the nation as a whole is
indicative of the shortage of qualified teachers.'
Further, the rising tide of the "emergency teacher" of the 1940's
was described in these words by another report of the Research Division
of the National Education Association:
During World War II when many teachers entered the armed
services and others took high-paying positions in business,
industry, and non-teaching governmental service, it was
necessary for school systems each year to employ increasing
numbers of persons not fully qualified for regular or standard
certificates; the number of persons employed who hold sub
standard certificates was out 1 in 340 of the public school
teachers in 1940-1941; the proportion jumped to 1 in 7 by
1946-1947. Then the proportion declined steadily from year to
year until it reached 1 in 15 in 1951-1952. The ratio continued
to be 1 in 15 for 1952-1953 and 1953-1954.2
National Education Association, Research Division, Advance Esti«
mates of Public Elementary and Secondary Schools for the School (Wash
ington: The Association, 1953-1954), p. 3.
2Ibid.
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In 1952, the status of the "emergency teacher" was brought up-to-
date by a late report of the Research Division of the National Education
Association:
There were nearly 70,000 emergency classroom teachers in
1951-1952. The outlook in October 1952 was that the total
would decline to 64,000 in 1952-1953. The present survey
indicates that actually public schools had to employ 69,626
in 1952-1953 and the outlook for 1953-195** is that the total
will be 71,589. The "emergency teacher" situation, thought
to be a condition which would disappear within 10 years after
World War II, is apparently becoming critical again.
It also states that 5k per cent of the holders of emergency
certificates have less than four years of college preparation.
It also reports that out of the 10,987 elementary-school class
room teachers that 10 per cent have less than four years of
college.'
Smith, in a study of the Development of the Georgia Public School
System 1900-1950, found that the status of teachers in Georgia was
marked by a number of legislations. A few of the most influential
legislations are as follows:
1. Law of 1886: Provided for a complete system of Georgia
schools, a state school commissioner, and teachers were
to be examined and certified.
2. Law of 1887: Provided - The Denny law raised the qualifi
cations for teachers.
3. Law of 1937: A law was passed February 10, 1937 setting up
a system of certification of teachers and providing for the
minimum salary for various classifications of teachers which
is fixed by the State Department of Education Annually.2
k. Law of 1949s The assembly enacted the Minimum Foundation
program which provided for every person attending the public
schools in the state: (l) a competent teacher, (2) a decent
classroom, (3) safe transportation if he lived beyond reason
able walking distance, (k) an adequate supply of textbooks,
Elizabeth Cook Smith, "A Study of the Development of the Georgia
Public School System, 1900-1959." (unpublished Master's thesis, School
of Education, Atlanta University, 1952), p. 32.
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and other aids, and (5) a minimum school year of 180
days.
Henry, in a study of the Development of the Public School System of
Alabama found that:
That development of Negro education in Alabama was typical
of Negro education in the South. It was noted that the first
attemps at a system of Public schools in Alabama were made in
the year 1854, and nothing was mentioned about Negro public
educationoprior to I858. It was discovered that the differen
tial between factors in the development of Negro and white
public schools has steadily decreased through the years. The
factors that contributed most to the development of Negro and
white education were the sixteen section lands and philanthropic
agencies. The greatest deterrent in the development of educa
tional progress in Alabama was the poor schooihouses, and they
still prove to be a problem in some degree. This problem of
schoolhouses was attributed to methods of securing finance for
the school buildings.2
Cocking and Hopper studied 425 school buildings erected since 1945
in 47 states, which were selected by the state department of education as
outstanding. They found a considerable range in size of site with 8.7
acres as the elementary school average and 18.1 acres as the secondary
school average. Full basements were found in only one-fourth of the
cases. About three-fourths of the elementary schools were of one-story
design. In size, the elementary school averages 13 classrooms and the
secondary school have an average capacity of 726.'
Eckel, made an intensive study of typical classrooms in 10 of the
^Indiana S. Henry, "A Study of the Development of the Alabama Public
School System, 1900-1949." (unpublished Master's thesis, School of Edu
cation, Atlanta University, 1950), pp. 24-25.
Walter D. Cocking and Robert L. Hopper, "America's Outstanding
School Buildings, Built Since 1945." American School and University.
(22nd Edition, New York: 1950), pp. 175-206.
^Howard Eckel, "Features of Outstanding Classrooms," American School
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buildings included in the earlier study by Cocking and Hopper. Among
the features found in more than two methods of glare control, accousti-
cai ceiling, plastered walls, asphalt tile floors, rectangular shape,
teacher's closets, wardrobes in the room, green chalkboards, light
finishes, and moveable furniture.
Flynn, made an analysis of innovation in newer school buildings,
presumably in California, and by questionnaire checked the extent of
approval of these features. Among the design features highly approved
were singled loaded corridors, square classrooms, non-load bearing par
titions, moveable storage facilities, reversible boards, wardrobes in
classrooms, intercommunication system, provision for use of audio-visual
aids in classrooms, perforated accoustical tile, and asphalt tile floors.
Ehrenbert focused attention on a design problem in reporting that
550 out of 2607 school buildings were found to be in leaky condition.
Remedial waterproofing applied to 142 buildings had to be repeated in
80 cases. He advocated closer attention to the problem at the time of
planning the buildings.
The status of teachers in the public school had been a subject of
much discussion. The following studies will give legislation and esti
mates of the prevailing conditions concerning the status of teachers.
and University. (22nd Annual Edition, New York: 1951), pp. 175-206.
Vrancis J. Flynn, "An Appraisal of Innovations in Elementary
Classroom Planning and Design,11 California Journal of Education Research.
(March, 1952), 91-95.
o
Raymond W. Ehrenberg, "School Buildings Need Not Leak," American
School Board Journal, No. 123 (October, 1951), ^9-50.
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To show that legislation helps to develop and support public edu
cation, Carter, in a study of Negro Public Education in East Baton Rouge
Parish, Louisiana, 1861-1951 states that:
A bill passed and ratified during a constitutional conven
tion of 1864 was the first constitutional enactment of the
state of Louisiana providing for education for Negro and
white children between the ages of six and eighteen years of
age. It was also noted that the constitutional Convention of
1898 which authorized Parish School Districts to issue bonds
for education purposes, aided greatly in making public education
effective and popular.1
There has been a steady trend toward increasing the proportion of
school revenue derived from state sources and other agencies. Smith, in
her study of the Georgia Public School System points out legislations
supporting public schools:
1. Law of 1777: recognized the need for systematized public
education. The assembly by an act adopted February 5,
1777, provided that schools were to be erected in each
county at general expense of the state.
2. Law of 1887: the Assembly of 1887 provided that thereafter
no appropriations for education other than for elementary
schools should be made except to the University of Georgia.
3. Law of 1912: the 1912 ammendment made the high school a
part of the public school system.2
The factor of marked increased "birth-rate" as it has influenced
the rise in school enrollments is emphasized in the statements below:
The United States Office of Education predicted that the
impact of the record number of births on the elementary school
will reach its peak during the year 1955.3
]Deretha Ellis Carter, "A Historical Study of Negro Public Education
in East Baton Rouge Parish, Louisiana, 1861-1951." (unpublished Master's
thesis School of Education, Atlanta University, 1952), p. 13.
2E1iabeth Cook Smith, op. cit.
^United States Office of Education, Federal Security Agency, First
Progress Report of the School Facilities Survey. (Washington: Superin
tendent of Documents, 1952), p. 77.
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Edwards explained the high birth of the 19^0's as a result
of "using up the backlog" of postponed babies, borrowing from
the future. And an age distribution favorable to a high birth
rate.1
On the basis of an analysis of the research studies in the
field, Davis2 rejected the adequacy of these explanations, and
suggested that the increase in births might be explained in terms
of a sort of natural selection and an altered social view with
respect to desired family size.
The revolutionary increase in the school enrollment is the product
of many forces; namely, births, internal migration, World War II, changes
in population, income, etc. The Commission on Life Adjustment Education
for Youth reports!
That the total population has grown from k million. The
population first doubled within about 20 years of the birth of
the nation. The second and third doubling each required about
25 years, and the fourth about kO years. The latest doubling
took place between 1900 and 1950. This slowing up of the popu
lation has resulted chiefly from (l) increased restrictions on
immigation, especially after 1921; and (2) a declining birth
rate. These factors in turn have markedly decreased the pro
portion of youth of high school age born abroad or having
foreign born parents. The percentages of youth in the total
population is smaller. These circumstances help to explain
the increased popular interest in secondary education, and why
parents and the general public today find it easier to keep
youth in school through grade 12.
Other factors mentioned by the Commission are as follows:
(1) There has been a continuous shift of population from farms
and villages to the cities and suburban areas, (2) Improved
transportation and communication, and (3) Low income families.*
Other studies on the marked rise in school enrollments are repented
'Newton Edwards, "Educational Implications of Population Change,"
Elementary School Journal. XLVIII (January, 19**8), 250-257.
2Joseph S. Davis, The Population Upsurge in the United States
(California: Stanford University, Food Research Institute, December,
19^9), p. 92.
First Commission on Life Adjustment Education for Youth,
Vitalizing Secondary Education (Washington: United States Government
Printing Office, 1951), pp. 62-69.
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thusly:
The United States Office of Education1 predicted that the
impact of the record number of births on the elementary school
will reach its peak during the year, 1956. Edwards explained
the high birth rate of the 19^0's as a result of "using up
the backlog" of postponed babies, borrowing from the future,
and an age distribution favorable to a high birth rate.
Davis rejected the adequacy on the basis of an analysis of the
research studies in the field.
Among the studies dealing with the organizational levels of
school, Casweii and Foshey found:
The traditional organization for the elementary school is
the eighth grade school. At present, the six-year elementary
school is accepted as the most desired in theory. Henrick
and Carroll2 state: that LeBaron's study in New York State,
the Buffalo survey and the Biennial Survey of Education in
the United States show that while the percentages vary widely
from state to state, more than 50 per cent of all elementary
schools will include the seventh and eighth grades.
The United States Census of 1950 reports the increases of school
enrolIments:
The increase in the enrollment of the American public
school has doubled itself every ten years since 1890. This
increase in the American public school's enrollment is felt
in all areas of the educational setup. Educators have striven
through the years to solve the enrollment problem along with
the many changes it has brought.3
The California Elementary School Administrators Association reports
the following figures on population increase:
^United States Office of Education. Federal Security Agency Op.
Cit., p. 92.
2Ho11is L. Casweii and Wesiley A. Foshey, Education in the Elemen
tary School (New York: American Book Company, 1950), p. 366.
3Virgi1 E. Henrick and Margaret L. Carroll, The Education Program
(New York: American Book Company, 1953), PP« 263-26^.
^United States Department of Commerce, Bureau of the Census,
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A 51.9 per cent population increase in the period 1940-
1950. Also, in Richmond, California at the beginning of
World War II the enrollment in 1944 was 12,051 and in 1950
the enrollment had increased to 41 per cent over the 1944
level.1
Studies made by nationally known organizations reveal the mammoth
increase in the public school enrollment and reported by the United
States Department of Commerce Bureau of the Census, states:
In October, 1950 the number of children seven to
13 years old attending school was nearly 18,000,000, and
an increase of about 725,000 over the previous year, and the
number of children five and six years old enrolled in the
kindergarten was nearly 4,300,000.
The National Education Association, Research Division, estimated
in a special report in March 1953 "that the 1953-1954 enrollments in
public elementary schools would be 23,105,000; in grades 9 through 12,
6,061,000, a total for all public schools of 29,166,000."2
The United States Office of Education reported the following
enrollments for comparative purposes:^
Year Elementary Secondary Total
1949-1950 19,404,693 5,706,734 25,111,427
1950-1951 19,900,000 5,806,000 25,706,000
1951-1952 21,318,000 5,456,000 26,774,000
1952-1953 22,039,000 6,197,000 28,236,000
1953-1954 23,369,000 6,421,000 29,790,000
School Enrollment (October, 1951), Current Population Reports, Series
P. 20, No. 40 (Washington: July, 1952), p. 15.
California Elementary School Administrators Association, The
Elementary School at the Mid-Century (Sacramento: The Association,
195D, p. 233.
2Nationa1 Education Association, Research Division, "The Outlook
for School Enrollments," The Association United States Department of
Commerce, Bureau of Census (October, 1951), P« 15*
United States Office of Education, op. cit.
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Writing of the elementary school curriculum, Fogler, reported:
"The New York City Elementary school curriculum reflects much the same
breadth of content.11
Shane2 studied thirty-five elementary systems and described that
their enriched curricuiums at all grade levels included art, music, and
physical education, also at the intermediate level home economics, wood-
shop, and science experiences.
According to the United States Office of Education our secondary
schools, particularly the senior high schools, constitute what is com
monly considered the most static segment of the American educational
scene:
A recent inquiry showed that the core-curriculum
organization has been adopted in only 3.5 per cent of all
public secondary schools of the United States. The study
showed that the senior high school has remained practically
unaffected; of these it is doubtful that the adopted programs
yet involve much more than a process of putting subjects
together into larger blocks.3
In terms of ages, grades included, and educational purposes to be
achieved there is no single way of defining the organizational level
of the school, according to Wood^ who studied by questionnaire the
organizational patterns of 318 school systems and the reasons reported
for the existence of the responses of 69 administrative specialists who
Sigmund Fogler, "The Program of Elementary Education," High Points
(May, 195D, 9-30.
2
Harold G. Shane, "Curriculum Practices in Educationally Interest
ing Elementary Schools," Nations Schools, No. 50 (August, 1952), 41-^5.
^United States Office of Education, op. cit.
Siilliam C. Wood, "Structural Organization of Schools in the United
States," Doctor's thesis, University of Colorado, Boulder, 1951, p. ^76,
as cited in Harlan L. Haglan and Alfred Scwartz, "Theory and Structure of
Local School Administration," Review of Educational Research, XXXII, No.
4, p. 279.
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replied to a questionnaire. He found that while organizational patterns
were advocated on grounds of instructional and psychological considera
tion, the existence of particular school systems and that the 6-3-3
plan of grade grouping was importantly influencing change from the formerly
most prominent organizational pattern of the school system studied.
Socio-economic factors that influenced enrollment.—The major
factor that affected the enrollment in the state was the lack of enforce
ment of compulsory school attendance laws.
Hubert, writing in the Mississippi Educational Journal, quotes
from the basic laws pertaining to compulsory school attendance as follows:
Under normal conditions the law requires every child between
the ages of seven and sixteen, unless he has completed the common
school course of study or its equivalent, to attend either a
public, private, denominational, or parochial day school. The
school must be taught by a competent teacher. There are few
exceptions to this general law. If a child lives more than two
and one-half miles by the nearest graveled road, and no trans
portation is furnished, he may be excused from the compulsory
attendance law.
If a parent of a child pleads that his child is incapable of
doing school work because of a physical or mental condition, the
trustees of the school, with the approval of the county superin
tendent of education have the right to require from the county
health officer or a reputable practicing physician a certificate
stating that the child should not be required to attend school.
The law permits a "Split Session11 under certain conditions.
The trustees of a school may, with the consent of the majority
of the patrons, divide the session, and have such portion of
it as they deem proper taught at any time during the scholastic
year. But in that case they must notify the county superintendent
of education of such divisions. It should be noted that the
trustees of a school can have a "Split" session with only the
consent of a majority of the patrons.'
The factors that influenced the enrollment are: (1) Lack of enforce
ment of compulsory school attendance laws, (2) Transportation of children
Ray W. Rubert, (ed), "School Law and Compulsory School Attendance,"
Mississippi Educational Journal, XXX (October, 1953), 7.
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from outlying sections and the extension of the city limits, (3) Improve
ment of roads.
Casweii and Campbell have tabulated the offerings in the Junior
High School as follows:
















































more directly to the immediate problem of this research has been cited
in previous statements and is summarized in the paragraphs to follow.
Hoi 1 is L. Casweii and Doak S. Campbell, Curriculum Development
(New York: American Book Company, 1950), p. 366.
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The trend in school buildings is toward one story. The facilities
are of the modern type that give comfort to the child along with a
cheerful atmosphere.
In 1939-40, there were relatively few classroom teachers who did
not hold "regular11 certificates for teaching in their respective states.
During World War II, the number of persons employed who held substandard
certificates was about 1 in 340 of the public school teachers. The pro
portion jumped to 1 in 7 by 1946-1947. The proportion declined steadily
from year to year until it reached 1 in 15 in 1951-1952. The ratio was
1 in 15 for 1952-1953 and 1953-1954.
Financial support of the public school is derived from the follow
ing: state, local units, bond issues, and property taxes, etc. Property
tax constitute approximately 98 per cent of all local school revenue.
The curricuiar offerings have not changed very much during the
years. The basic courses are still centered around the three "R's"
accompanied by certain courses set up by the local unit. The greatest
changes are the time and arrangement of the courses—the core-curricuiar
idea. The curriculum has remained more static in the senior high school
than at any other level in public education.
There are several patterns of organization for the American public
school, namely: the 8-4 plan, 6-3-3 plan, 6-6 plan, and k-75 or k-8-4
plan.
The enrollment in the public high school has been on the increase
since 1890. It has doubled itself every ten years since that time except
during World War II. There was a slight decline in the enrollment during
World War II, but it increased immediately following the war. In this
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same consideration it is to be noted that the enrollment in the public
elementary schools in America have shown tremendous increase during the
past forty years.
Socio-economic factors that influenced the increase in the school
population were births, internal migration, World War II, changes in
population, and income.
Contribution to educational knowledge.—The writer hopes that in
sight may be gained for future planning by focusing attention upon the
kind of obstacles which were overcome in the development of the Negro
public school system of Summertown, Georgia.
The writer believes that a historical review of the development of
the Negro public school system of Summertown, Georgia, the forces, and
personalities that have influenced that development in the past, may serve
as a frame-of-reference for whatever improvement and modifications that
are to come in the future.
The writer believes that the value of this study will be helpful in
giving the reader a clear understanding of the development of the Negro
public school system of Summertown, Georgia, for the years, 195^-1968,
with regard to the following historical setting, pioneers, levels of
organization, plants and facilities, status of teaching personnel, curri
cula offerings, pattern of financial support, and socio-economic factors.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introductory statement.—The objective set for this chapter was
the presentation, analysis, and interpretation of the data on the
development of the Public School System of Summertown, Georgia, for the
period of 1954-1968. The data will be treated in the following manner:
1. A brief statement of the origin and historical setting of
education in Summertown, Georgia.
2. All data will be separately analyzed under the major
caption which designate the Public School.
3. The data pertinent to the public school will be presented
and interpreted within the following categories:
a. Plant and Facilities.
b. Organizational Levels.
c. Number of Teachers
d. Status of Teaching Personnel
e. Curricular Offerings
f. Enrollment
g. Factors Influencing the Enrollment
k. The data on financial support of the public school and the
emergent trends in education in Georgia.
a. Salaries of Teachers
The summary of the findings, the conclusion, the implications, and
recommendations stemming from the analysis and interpretation of the data
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will be the burden of Chapter III.
Historical setting of the school .—According to the official records
in the office of the Secretary of the Board of Education, the Summertown
Elementary School had its origin in a small church in Summertown, Georgia,
a frame building located on Cross and Green Road. At the beginning,
students came from several communities, and from many miles away. The
school was a four-room wooden structure. Four teachers were employed to
teach the children. At the start very few supplies, equipment, and con-
veniencies were provided for the teachers and students.
Summertown, Emanuel County, Georgia, is located in Southeast Georgia,
and is a small rural town with a population of 5,000 with approximately
50 per cent Negro inhabitants.
The chief industries of Summertown are agricultural products, live
stock, poultry, and pinetree products. The citizens of Summertown depend
on the nearby city of Swainsboro for service from the banks, theatres,
and other shopping facilities. There are factories in and around Swains
boro, that provide opportunities for employment for its people.
The socio-economic status of the Negroes of Summertown and the
surrounding area, from observation, travel and questioning, appears to be
typical of the rural counties of Georgia} and typical of the small town
situation to be found throughout the state.
Plant and facilities.—In the fall of 1951*, the Summertcwn Elementary
School was located on U. S. Highway 56, the Swainsboro and Waynesboro
Highway. The present Community Consolidated School opened its doors with
many modern conveniencies.
There was an increase in the number of teachers from four to seven-
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teen. Today the school has seventeen teachers and three aides. The
school is operating under Title I of the Civil Rights Act of 1964. The
school has seventeen classrooms and a cafeteria. The school has a modern
kitchen and a spacious lunchroom. The kitchen is modern in every way,
and is equipped with modern furniture and supplies.
The Summertown Elementary School had its beginning around 1918, in
a church edifice, a frame structure. The classrooms in the school build
ing have the regular type windows. The rooms were large and spacious.
The classrooms in the school building have the regular type windows,
blackboards, cloakrooms in back of the rooms, but separated by a wall
partition with coal heaters used for the heating. Each of the classrooms
is equipped with a teacher's cabinet.
The auditorium has the same color scheme of the classrooms, and the
ceiling is of the same material. It has a spacious stage; but no dressing
rooms; one large curtain; one large backdrop, extending around the stage;
ceiling lights; footlights, and a seating capacity of two hundred.
The toilet facilities of the school are housed in a cement block
structure which is set apart from the building. Daily there is provided
an adequate supply of liquid soap and paper towels.
The basic data on the plant facilities of the Summertown Elementary
school, Summertown, Georgia, 1922-1968, are presented in Table 1, page
28.
Number of teachers.—The data on the number of teachers employed in
the Summertown Elementary School for the period from 1924-1968 are pre
sented in Table 2, page 29, which reveals the significant facts to follow.
Elementary teachers—The number of elementary school teachers
TABLE 1
DISTRIBUTION OF THE PLANT FACILITIES OF THE SUMMERTOWN ELEMENTARY SCHOOL SUMMER.

















































DISTRIBUTION OF THE NUMBER OF TEACHERS EMPLOYED IN THE SUMMERTOWN
ELEMENTARY SCHOOL, SUMMERTOWN, GEORGIA, FOR THE PERIOD
OF 1924-1968
















































Data taken from records in the Office of the Superintendent
employed ranged from a low of 9 in 1924-1925 to a high of 17 in 1954-
1968.
Pupil enrollment.—The data on pupil enrollment of the Summertown
Elementary School for the period of 1924-1968 are presented in Table 3,
page 31, which reveals the significant trends to follow.
Elementary enrollment--The enrollment of elementary school pupils
ranged from a low of 300 in 1953-1954 to a high of 350 pupils in 1967-
1968, with a mean enrollment of 305 for the period of years studied.
Summarization of the data on enrollment of the Summertown Elemen
tary School for the period of 1924-1968 indicates that there was a
gradual increase during some years and gradual decreases during other
years. However, there are slight decreases in some of the years covered
by this study, the main was that the increase was a gradual one.
Salaries of teachers.—Table 4, shows the distribution of salaries
of teachers in Summertown Elementary School, revealing the facts that
for the period 1954-1968 the money allocated to the Summertown Elementary
taken from the records in the Office of the Superintendent.
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TABLE 3


















































































Data taken from records in the Office of the Superintendent
School System ranged from $2,925.00 to $5*945.00, with a median amount
of $3,869.00 for this period.
Curricuiar offerings.—The curricuiar offerings for years 1954-
1968 are shown in Tables 5 and 6.
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TABLE 4
DISTRIBUTION OF THE SALARIES OF THE TEACHERS EMPLOYED IN THE
SUMMERTOWN ELEMENTARY SCHOOL SUMMERTOWN, GEORGIA,
I954.I968















It is absolutely necessary to teach the three "R's11 in the ele
mentary school, but in addition we must use material which is provided
in science, literature, and history for the purpose of forming certain
ideals, and to give larger opportunity for actual participation in the
duties of citizenship, even while boys and girls are still enrolled in
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The curricular offering has not changed very much during the
years. The basic courses are still centered around the three "R's"
George Willard Frasier and Winfieid D. Armentrout, An Introduction
to Education (New York: Macmillan Company, 1933), p. 278.
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accompanied by certain courses set up by the local unit. The greatest
changes are the time and the arrangement of courses—the core-curricu-
lar idea.
In terms of ages* grades included, and educational purposes
achieved, there is no simple way of defining the public school. The
traditional type of organization is the 8-4 plan, but the 6-3-3 plan
has been gaining popularity steadily.
Table 5, page 33, shows the curricular offerings of the Higher
elementary classes for the Summertown Elementary School for the session
1954-1968. Table 6, page 34, shows the curricular offerings of the Lower
elementary classes for the Summertown Elementary School for the session
1954-1968. The subjects are as follows: Physical Education, reading,
health, science, arithmetic, spelling skills, art, English, writing,
language arts, social science, history, economics, Music, Industrial
Arts, Current events, literature, language skills, word study, geography,
and study counci1.
Colleges attended and/or graduated from by teaching personnel.—
Table 7, page 36, shows that the number of faculty members of the
Summertown Elementary School attended and graduated from the following
colleges: Savannah State College, 10; from Albany State College, 1;
Fort Valley State College, 2; from Paine College, Augusta, Georgia, 2;
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Introductory statement.—In the American public school, school
plant and equipment, teacher-personnel, finance, curriculum, organiza
tional levels of schools, enrollment, and socio-economic factors influ
encing the enrollment have presented a problem of major concern to all
of the American people. There has always been the problem of developing
these important parts in the overall development of the American public
school. They work together for the maximum good, and if there is a lag
in any one, then the others will be proportionately affected. The
American people have steadily striven for the best development of each
of these factors.
Rationale.—Living together requires leadership. There are those
among us as teachers who must prove ourselves to be leaders capable of
guiding, instructing, and showing others in ways of doing as well as
teachers. Since teachers represent a major force in the determination
of the social order and are builders of future citizens, they are, con
sequently, the ultimate agents of education. Teachers provide the
environments for shaping character, and giving insight through their own
practical educational philosophies, professional training, methods,
techniques, and experiences. Teachers, in a large measure, determine
the effectiveness of any educational program. The extent to which schools
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realize through the teachers, their potentialities for motivating the
wholesome growth and social development of children and youth, depends
largely upon the interests, training, background, and competency of the
instructional personnel in the schools.
It is believed that the Summertown Elementary School and its com
munity are typical of the many small town school situations in Georgia;
therefore, a thorough investigation of the Summertown School, its rise
and development may well serve as a model for interpreting the develop
ment of educational programs for Negroes in Georgia in the recent
decades«
The writer selected this span of time, 195^-1968, because the school
has been under his direct supervision during this period, and he con
siders the length of time sufficient to make evaluations and criticisms
of the school, its program, its defects, and its influence in the com
munity.
Statement of the problem.—The problem involved in this study was
to trace the trend of public education in Summertown Elementary School,
Emanuel County, Summertown, Georgia during the period of 195^-1968. The
following are the specific aspects of public education which are examined
in this studys teacher personnel, expenditures, curriculum offerings.
Scope and limitation of the study.—This study has been concerned
with the period between 195^-1968. This period was selected because it
is marked by the largest number of significant events in the develop
ment of the Negro public school system of Summertown, Georgia. This
study is limited by the fragmentary nature of the materials used as the
main sources of data. Unfortunately, until more recent years the
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pertinent records and reports of the development and course of the Negro
public school system in Summertown, Georgia have not been kept continu
ously from year to year; therefore, there are gaps in the records and
reports of the development of the Negro public school ystem of Summer-
town, Georgia.
The writer believes, however, in the main, that the findings re
ported in this research are authentic and reflect the prevailing con
ditions and status of Negro education for the period studied.
Purpose of study.—The major purpose of this study has been to
give a comprehensive and interpretative account of the development of
educational opportunities for Negroes at the Summertown Elementary
School, Summertown, Georgia during the period of 195^-1968. The more
specific purposes of this study have been to find answers to the follow
ing questions:
1. What was the historical setting of Negro education in
Summertown, Georgia?
2. What was the development of the Negro public schools in
Summertown, Georgia in terms of organizational levels for
the period of 195^-1968?
3. What was the development of plants and facilities for
Negroes in the public school system of Summertown,
Georgia, during 1954-1968?
k. What was the trend in the status of the educational per
sonnel in the Negro school of Summertown, Georgia, during
195^-1968?
5. What was the trend of curricular offerings in the Negro
school, Summertown, Georgia, during 195^-1968?
6. What were the socio-economic factors that influenced the
development of the Negro public schools of Summertown,
Georgia during 195^-1968?
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7. Who were the pioneers and what were their contributions to
the Negro public school of Summertown, Georgia?
8. What was the development of the pattern of financial support
of the Negro public school of Summertown, Georgia during
1954-1968?
9. What are the implications of the data for educational policy
and practice in the public school of Summertown, Georgia
in the future?
Definition of terms*—The significant terms which have been used
in this study are defined according to Good' in the statements to follow:
1. The term "Superintendent of Schools," as used in this study
refers to a chief executive and advisory officer charged
with the direction of schools in a local school administra
tive unit as a district, town, or township, or in a county
or state*
2. The term "teacher," as used in this study, refers to a per
son employed in an official capacity for the purpose of
giving instruction to pupils or students in an educational
institution whether public or private. Such a person may be
distinguished as regular, part-time or special, or substi
tute teacher.
3* The term "pupil," as used in this study refers to one attend
ing a kindergarten or school of elementary or secondary level
and studying under the relatively close supervision and
tutelage of a teacher.
k. The term "teaching," as used in this study refers to any one
of a number of plans or positions in a school or school system
that requires the service of a full time teacher.
5. The term "school," as used in this study refers to a building
or unit of buildings together with the pupil-personnel,
teaching and staff personnel and equipment, facilities engaged
in educational procedures.
6. The term "curriculum," as used in this study refers to a
systematic group of courses or sequence of subjects required
for graduation or certification in a major field of study, or
a body of prescribed educative experiences under school super
vision designed to provide an individual with the best possible
training and qualify him for a trade or profession.
Carter V. Good, A Dictionary of Education (New York: McGraw-
Hill Publishing Company, 19^5), p. 5.
7. The term "school term," as used in this study refers to
(minimum) the shorter period each year during which in
public schools of a state or other administrative unit may
remain in session under the provision of the law.
8. The term "school system," as used in this study refers to
an aggregate of educational institutions organized under the
constitution from private institutions of learning.
9. The term "school district," as used in this study refers to
the territory that is under the supervision of a given school
board regardless of the number of school buildings and the
territory in which children may attend a given school build
ing or center.
10. The term "school enrollment," as used in this study refers
to enrolled at any time during the period for which total
enrollment is being reported.
11. The term "school census," as used in this study refers to an
enumeration and collection of data, as prescribed by law in
most cases, conducted to determine the number of children
of a certain age (school age) resident in a given district,
and to secure information such as birth date, name of parents,
and occupation of parents.
12. The term "capital outlay," as used in this study refers to
any expenditure that results in the acquisition of, or fixed
assets; usually in terms of land and building costs.
13. The term "transportation," as used in this study refers to
the movement of school children from home to school and return
by means of a conveyance of whatever sort, usually a bus.
14. The term "illiterate," as used in this study refers to a
person who is ten years old or more and who can neither read
nor write.
Locale and research design of study.—The more significant aspects
of the locale and research design of the study are characterized in the
separate statements below:
1. Locale—The locale of this study, Summertown, Emanuel County,
Georgia, which is located in central Northeast Georgia, is
a small rural town with a population of 6,000, with approxi
mately a 50 per cent Negro inhabitants.
The chief Industries of Summertown are flour milling and
the lumber industry, together with the subsidiary farm
economy adjacent to it. There is the usual number of banks,
theatres, mercantile establishments, and a variety of pro
fessional personnel typical of small rural towns in Georgia.
The socio-economic status of the Negroes of Summertown and
the surrounding area, from observation, travel and question
ing, appears to be typical of the rural counties of Georgia;
and typical of the small town situation to be found through
out the state. The school population of the Summertown
Elementary School is drawn from the town of Summertown and
the surrounding rural areaj with the latter being within the
range of 15 to 25 miles of Summertown, consequently, jfa.
per cent of the pupils are transported by bus to the school.
2. Period of study—This research was conducted during the school
years of 1954-1968, with the work being directed from the
Summertown Elementary School and the home of the writer.
3. Method of research—A combination of the Descriptive-Survey
and Historical methods of research, employing the specific
techniques of interviews, "school records,11 and "official
records" of the superintendent's office, was used to gather
the data necessary to the purpose of this research.
l+. Description of subjects—The subjects involved in this study
were: (a) the Negro educational personnel, (b) the pupil
personnel, (c) Parent-Teachers Association, and (d) the
individuals, who were concerned with the educational program
of the Summertown Elementary School, Summertown, Georgia,
at the time during the period of 195^-1968.
5. Description of instruments—The instruments used to collect
the data for this research were: (a) school records, (b)
records in the superintendent's office, (c) Minutes of the
Parent-Teachers Association, and (d) interviews with key
citizens.
6. Criterion of reliability—The criterion of reliability for the
appraisal of the data was the accuracy and authenticity of
the "records" examined; and the "competence" and accuracy of
the interview statements which constituted the major sources
of the data.
7. Procedure—The procedural steps used in collecting the data
were: (a) the related literature pertinent to this study
was reviewed, summarized, and presented in the thesis; (b) the
subjects were properly approached and instructed as to the
scope and purposes of the research to be attempted, (c) the
superintendent, supervisor, and teachers were requested to,
and did cooperate with the study, (d) the official records of
the Superintendent of Schools were reviewed, analyzed and the
necessary data abstracted for inclusion in the thesis copy,
(e) interviews were conducted with key individuals in order
to supplement and document the data of the records, and (f)
school records were examined and the pertinent data abstracted
therefrom.
The remaining section of this chapter will present in this sequence:
Summary of Related Literature, Summary of Findings, Conclusions, Implica-
tions, and Recommendations*
Summary of related literature,—The related literature pertaining
more directly to the immediate problem of this research has been cited
in previous statements and is summarized below in the paragraphs to
follow.
The trend in school buildings is toward one-story. The facilities
are of modern type that gives comfort to the child along with a cheerful
atmosphere.
In 1939-19*fO, there were relatively few classroom teachers who did
not hold "regular" certificates for teaching in their respective states.
During World War II, the number of persons employed who held substandard
certificates was about 1 in 3^0 of the public school teachers. The pro
portion jumped to 1 in 7 by 19^6-19^7. The proportion declined steadily
from year to year until it reached 1 in 15 in 1951-1952. The ratio to be
1 in 15 for 1952-1953, and 1953-195**.
Financial support of the public school is derived from the follow
ing: state, local units, bond issues, and property taxes, et cetera.
Property tax constitute approximately 98 per cent of all local school
revenue.
The curricular offering has not changed very much during the years.
The basic courses are still centered around the three "R's" accompanied
by certain courses set up by the local unit. The greatest changes are
the time and arrangement of the courses—the core-curricuiar idea. The
curriculum has remained more static in the senior high school than at
any other level in public education.
There are several patterns of organization for the American public
school, namely: 8-4 plan, 7-k plan, 6-3-3 plan, and K-7-5 or K-8-1+
plan.
The enrollment in the public high school has been on the increase
since 1890. It has doubled itself every ten years since that time
except during World War II. There was a slight decline in the enrollment
during World War II, but it increased immediately following the war. In
this same consideration it is to be noted that the enrollment in the
public elementary schools in America have shown tremendous increase during
the past forty years.
Socio-economic factors that influenced the increase in the school
population were births, internal migration, World War II, changes in
population, and income.
Summary of Basic Findings
Prefatory statement.—The significant areas of this research,
together with the basic data pertaining thereto are summarized under
appropriate captions in the separate paragraphs to follow.
Historical Setting of the School
The Summertown Elementary School had its beginning in a rural church
in Summertown, Georgia, a frame building located on Cross and Green Road.
Later the school was moved to its present location on the Waynesboro-
Swainsboro Highway—better known as Highway 56.
In 1954 a new Community Consolidated school plant was erected.
This school is now known as the present Summertown Elementary School.
It has an enrollment of 350 students and a faculty of 17 teachers. The





The development of the plant and facilities went through two stages
before it moved into its present location. The building has 17 class
rooms and a spacious auditorium. It also has an Audio-Visual room that
has modern equipment, furniture, supplies, and reference material.
Something was added when the school and life were brought into har
mony through the use of devices, tools, and audio-visual aids. Through
the experiences of past years it is possible to assess the value of
specially equipped laboratory rooms.
Number of Teachers
Table 2
The number of teachers employed in the Summertown Elementary School
for the period from 1924-1968 are presented in Table 2. The elementary
teachers employed ranged from a low of 9 in 1924-1925 to a high of 17
in 1954-1968, with a mean of 13 teachers for the period studied.
Pupil Enrollment
Table 3
The enrollment of elementary school pupils ranged from a low of
300 in 1953-1954 to a high of 350 pupils in 1967-1968, with a mean
enrollment of 305 pupils for the period of years studied.
Salaries of Teachers
Table k
Table k shows the salary of the teachers as a group. The annual
teacher allotment for the teachers ranged from $2,925*00 to $5*945.00,
with a median amount of $3,869*00 for the years 195^-1968.
Curricular Offerings
Tables 5-6
The curricular offerings in the Summertown Elementary School
were found to follow the pattern of subjects taught as designated by
the State Department of Education for the respective elementary level*
It was noted that a heavy concentration in the sciences was offered in
the elementary school throughout the years.
Colleges Attended
Table 7
Ten teachers graduated from Savannah State College, Savannah,
Georgia; one graduated from Morehouse College, Atlanta, Georgia; two
graduated from Paine College, Augusta, Georgia; one graduated from South
Carolina State College, Orangeburg, South Carolina; one graduated from
Albany State College, Albany, Georgia; and two graduated from Fort
Valley State College, Fort Valley, Georgia.
Cone1 usions.—As a result of the findings of this study, the follow
ing conclusions seem justified:
1. That the organization of the Negro Public School System of
Summertown, Georgia, does not conform totally to either the
%-k plan or 6-3-3 patterns of organization.
1*8
2. That for many years the plant and facilities were wery
meager; and although, they have been improved greatly,
they are still lacking in an optimum provision of facili
ties.
3. That for many years the majority of the teachers employed
by the Summertown School System were sub-standard teachers
with less than four years of college training.
k. That the financial support of the Summertown School System
has been and still is too meager for the best results to be
obtained from its use.
5. That the lack of enforcement of the compulsory school attend
ance laws, and inadequate facilities were the greatest draw
backs to the enrollment of the Negro schools.
Impiications.—The analysis and interpretation of the data suggest
the inherent implications to follow:
1. That the provision of new school facilities of the most
modern type, together with the program of school con
solidation poses a challenge for exploring the possibility
of a most effective educational program for the children
and youth of the county.
2. That there is the imperative need for the teachers in the
Summertown Elementary School to continue to upgrade their
academic and professional training.
3. That the changing economy of the county and the community of
Summertown, Georgia poses new problems and challenges as to
the new nature of the educational program needed.
Recommendations.—In the light of the findings of this study, the
following recommendations are made as possible solutions to the problems
of the Public School System of Summertown, Georgia:
1. That the organization of the Summertown Elementary School
should follow a definite plan.
2. There should be more adequate school buildings and equipment
facilities provided for children and youth.
3* Teachers should apply themselves diligently to the task of
improving their teaching status, by raising the level of
their college training, and graduate preparation.
k. There should be a greater degree of uniformity in the
description of courses and content, particularly in the
elementary schools.
5. The high school curriculum should be vitalized by the
integration of new and diversified courses.
6. More money should be allotted to the Summertown Elementary
School in order to provide an adequate educational program
for boys and girls.
7. The employment of the best trained teachers who would
promise the best possible educational program.
8. New school attendance laws should be designed and rigidly
enforced.
It is the fervent hope of the writer that the above-mentioned
recommendations will help in the future development of the Summertown
Elementary School System of Summertown, Georgia.
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